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CHAPTER I 
STATEYENT OF THE PROBLEM 
The pr lnary teacher ls continually cone erned about the 
adjustments a child must make from the hone-tp-school exper-
ience. Children from every background, with as many types 
of care and gulda nee as there are di ldr en, are suddenly put 
into a reao. with a strange adult and told to stay for five 
hours a day. TlEre ls no shared experience that first day 
which would be faml l lar mdco mfor table for all. There is 
only strangeness, result Ing in fear for some children, and 
excitement in otmrs, a pride in reaching the aeturlty of 
school age, a haunting homesickness for familiar toys and 
the comfort of knowing mother ls within calling distance, a 
faint realization that here they are far better or worse and 
they must stay; there is no turning back. The resulting be-
havior calls for the most understanding and artistic handling. 
The teacher who lacks the abl li ty to know and understand 
the problems of thee children causes many cases of poor ad-
justmmt which may take long periods of expert guidance in 
lat er years to ccr rect. 
What can the teacher do to help make this adjustment 
easier, and to avoid as many errors in deal Ing with the in-
d lvi cila l child as poss lb le? The attitude of the psrent s 
toward the school is one big factor in the iroblem. The re-
lationship between the teacher, school and the home ls an 
important consideration. Does the teacher kn<»' anything 
about the home situation? Do the parents understand the 
problem? Do they know and are they in sympathy with the 
school's philosophy, thereby seeing the reason behind tm 
school program and the aims toward which. it is striving? 
Are the school and home proceeding with mutual understand-
ing? Too often the aims are the saDE but the methods by 
which they may be reached are at variance. For instance, 
the parents want a child to be socially acceptable, to have 
a we 11-round ed personality and the edu:a ti on necessary to 
follow his chosen profession. They see, however, little con-
nection between these desires, and feel that the school is 
only to concern itself with what they cal 1 the education of 
the child. 
Char 1 ot te had been en ro 1 led in the s :iring to enter 
school in the fall. Whe.n school opened Charlotte did not 
co2. The teacher called at the home to inquire about her. 
She was invited in by the moth er, and after talk! ng a few 
minutes, discovered that the child was hiding behind her 
mother's cha lr. In conversation with the mother it was dis-
cl os ed that she was not go lng to send Charlotte to school 
this year because she was so shy. 
"Anyway", her sister, two years older, didn't learn a 
thing the first year; never even started to learn to read 
until almost the la st month or so." 
"Was she s by too? n 
"Oh yes, she wouldn •t even talk to visitors and always 
hid Just like Charlotte." 
"Does Char lot te play wl th other ch l ld ren?" 
"No indeed. I always keep her at holl2. There are such 
rough chl ldren around here some one ls always getting hurt, 
and ch I ldr en a 1 ways pick up the bad manners and language 
soon enough anyway. Why I can hardly keep the older gir 1 at 
home now; she always wants to be out playing wl th those chi 1-
dren do-.n the street·" 
"What wl 11 you do to help Charlotte overcome her shy-
ness if you keep her at home this ~ar?" 
"Oh she' 11 out grow it. Don rt worry. I teach her at 
hom , she can count to .20 now and lmows her ABC's. I have 
a book like they use at sc;:hool and I'll teach her to read. 
Maybe she can Just start in the second grade next year." 
Are the schools DBking an effort to help such misguided 
parents? There is no one group of people who have as vital 
a conmen interest and problem as tm parents of children who 
are just beginning their school experience. The child is 
leaving the care and protection of the home, to st and on his 
own with his peer group for the first tim. Parents are deep-
ly concerned about what the school will do to the child. How 
wl 11 he be treated? Wi 11 he learn as fast as the other chi 1-
dren? Wi 11 he be good? Is the teacher good? What wl 11 be 
expected of the child? How can we help h Im at home? Why 
have they not started to read after three Whole weeks? Why 
do they play so much? These and a myriad sl ml lar questions 
IX" esent themselves. 
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After the child has been in school two or three years. 
unless there arises some trouble, this keen interest wanes. 
If the child is promoted regularly and does not get into 
difficulty the parents relax and feel that all is well. 
This attitu:le prevails until some failure (in their eyes) 
is experienc;ed, aid then the school is often blindly criti-
cized and held responsible. When no such problem arises 
the parents may not lose interest in the school but it may 
become a passive interest. They are concerned that the child 
attend regularly and that he "does his work". The mothers 
belong to the Parent Teacher group and become acquainted with 
the teachers. They attend, mere or less regularly, school 
functions and help in raising money for some new equipment. 
But they really have little knowledge of what goes on in 
the classroom and the more important Why. The parent has 
little under st anding of the newer trends and values of edu-
cation. They are unaware of the basic aims and ideals upon 
which a teacher builds his work and upon which the school 
i:r og ram ls founded. 
This great lack of understand Ing has its affect upon 
the child. Even the most cooperative and un::lerstanding pa-
rents are often working at cross purposes with the school 
simply throu!ti an ignorance Cll" wiawareness of its philosophy 
and aims. The child may com home intensely interested in 
a science project on which the group is working and say that 
his group spent the afternoon mixing fertilizer and raking 
the school yard in preparation for the grass planting to-
mcr row. Father sent his son to school "to learn", and to 
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him teaming does not include grass planting. He telephones 
the teacher to say that if all his child is going to do is 
work in the yard he wi 11 keep him at home and let him take 
care of his own yard. When the parent ls irate and so emo-
tionally upset, is not the propitious time to explain the 
value of the project. He will not be in a receptive mood 
to hear that; the children had noticed the bad condition of 
the ~rd and wanted to improve it, sh~ing growth and a good 
development of civic pride and responsibl lity valuable in a 
democratic society; that they had received practiail and vi-
tal ar l thmet i.c exper lenc e in me asur Ing the yard to determine 
h~ much seed and fertilizer would be required; that, in the 
experience of shopping for the needed materials and in ex-
ercising the discrimination and selection required in choos-
ing what kl n:t to buy, they found out sever a 1 things which 
theymmt consider such as, present condition of the soil, 
amount of shade Clld pr le es 1 nvo lved. Thus they might have 
an actual experience In learning by testing out possible al-
ternat Ives experimentally. They used judgment in deciding 
to try tv.o kinds of fertilizer to see which was better for 
another year. They 1b und that if they bought a less expen-
sive seed for the sunny part of the lawn where it ~uld grow 
al 1 right anyway they could afford the more expensive shady 
I 
variety for those spots under the trees where it was always 
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bare. Through l t a 11 they had the wonderful exper lenc es in 
group 1 ivl ng, plann lng, and shar lng work for the common good. 
But no, it ls too late to explain all that now. 
If we bel leve that the most effect lve time for study 
and learning ls when the child feels a real need for the in-
formatbn because he has a vlt al pro bl an to be solved, certal n-
ly this should hold true for adults as we 11. If we are to 
start an adult education progran in the schools, there is no 
better place to begin than wl th the parents of first year 
children. The interest and need ls there waiting to be answer-
ed and stimulated for further study. The opportunl ty is 
there for a natural contact between parents and teachers on 
the basis of common interest and desire for the best possible 
developnent of the child. The need ls real for both parties. 
There are no past personal misunderstandings to hinder good 
wi 11. The hoim and school, as far as this child is concern-
ed, are starting with a clean board and what develops ls in 
their lands. Their Joined guidance may contribute in ways 
which make for a happy we 11 adJust ed and alert personality 
or one torn and warped by confl le tl ng influences. This may 
be an over-simplification of the problem, as there are in-
fluences outside either too numerous to m01tion, but exclu-
sive of them it points up the problem. This adds another 
serious respons ibi llty to the already important part the 
first grade teacher plays in the life of the child. 
The need for better understanding of the school is felt 
by parents before the.child reaches school age, whether that 
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be klndergartm or first grade. They become concerned 
about how to help the child prepare for sch oo 1. Whether 
they should teach him numbers, letters, to write his name 
and so on. If the schools could find some way of contacting 
these parents and beginning the adult education program with 
them it would be of so much more value to the child. The 
transl ti on from home to sch oo 1 Hf e ls a very di ffi cult one 
frr the child, the adjustments are many and oomplex. If 
the hom am school are in accord and the problems of each 
child can be discussed aid better understood by both, the 
child wl 11 ben efl t. Therefore if the parents of a group of 
pre-school children had the opportunity to meet as a group 
with the teacher, principal, and other school personnel and 
discuss with them the problems to be expected, the needs of 
the dlildren, and to le am something of the philosophy of 
the school, they wl 11 be better prepared to help guide the 
child toward a better and happier school adjustment. 
An excerpt from "The Child at Home and School" refers 
to the focal point of this writer's iroblem. In talking of 
home, sch oo 1 rel a ti o nshl p it says, 
The school program of today has not .been adequate-
ly interpreted to the rest of the world. • • • Our 
schools have not been democratic in their approach 
to parents. They have gone ahead with the lr plans 
for the education of children, adding new areas of 
experience to the curriculum and broadening the 
program in response to the narrowing and special-
izing of modern l lfe. But this was done with out 
the help or consul tat! on of the i:arents; and when 
they questioned or criticized, they were consider-
ed reactionary and unintell lgent. l 
1 •. Leonard, Miles, and van der Kar. The Child at Home and 
School. 1).P 43/ 
The lmpllcatlons and resulting mlsunderstam lng of this 
accus·a ti on are many. 
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When aims move from a level of tangibles to intangibles 
as has been the case in Educ a ti on where the emphasis has 
been shifted from mastery of subject mat ter to the growth 
and devel opmm t of the mole ch l ld, the results can not be 
object! vel y tested and tabulated for examlnat ion by one and 
al 1. The public f'as not· been kept abreast of the changing 
philosophy and aims, there fore when the re suits of educa-
tion no longer meet the known and accepted standards of ed-
ucation the schools are criticized. The accusations and re-
buttals have been many, but little real understanding has 
resulted. One of the main contributi~ causes for the lack 
of mutual understand!~ is that in most cases the ·criticism 
is of the results Judged by the old standards but without 
adequate comparative data, and the defense has been answer-
ing on that bas ls. Education must go mck a step and bring 
to the general publlc not cnly the shift in emphasis, but the 
reason for the shift and an understand! ng of the philosophy 
involved. Before the old standards and bases of comparison 
are supplemented or revised by parents, the public must un-
derstand not only why they are inadequate, but must also see 
and recogi ize the value of the new. 
The problem evolves, how can the school foster a better 
relationship with the home to help build school readiness 
for the dlild, and to interpret to the parents the shift in 
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emphasis to concern for the developnent of the whole child? 
The problem of parent education ls a vast one. For 
the purpose of this thesis the writer is ~Ing to consider 
only a small part of it. As in any problem as large, in-
volving as great a share of tm populatbn, md dealing with 
human relations, any solut!. on or plan of action ls very slow 
in evolving. Must the individual teacher or school wal t 
and do nothing until an elaborate overall plan for parent 
education ls worked out? or, ls it possible to explore and 
experiment in meeting the needs of the group of parents am 
children in a particular school? We are very prone to over-
look the trees for the forest. There are mai.y trees that 
might prove valuable with a little nourlshmmt and pruning. 
This thesis ls an account of how one teacmr tried to 
meet tm problem, so that the children benefited and the pa-
rents were brought into the sd:lool si tuatlon. 

aim is to have schools teach by reading, the classics, 
gramnar, and nethematics. They feel that youth will get 
his experiences from other Institutions, the church, the 
home, neighborhood, and clubs. 
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The traditionalists have a large following among the 
genera 1 pub lie • They have a more or less con ere te p Ian that 
one can get a hold of and feel secure in believing. It 
strikes a reminiscent chord, correctly or not, with school 
as the adult remembers it. Therefore it offers a good ans-
wer to the perennla 1 quest! on of: "WlBt •s wrong with the 
younger generation?" It is assW11ed that, if tmest:hools of 
today would discipline the children, teach them how to think 
right, and teach the eternal truths we would be better off. 
It sounds dire ct and plausible. 
Education lmpl les teaching. Teach lng implies 
knowledge. Knowledge ls truth. Truth is every-
where the same. Hynce education should be ev-
erywhere the same. 
It ls not d lf ticu lt to lmag lne th ls theory carr 1 ed to the ex-
treme where every one :ta s lea med the "truth". Minds might 
be so disciplined that original thoughts were discouraged or 
kept secret. The advocates admit that practical wisdom comes 
partly from experience, ~ t rule that experience out of the 
schools entirely. They give that i:art of learning to other 
institutions. •~hat institutions? The church has lost its 
hold over many of the people. The home unit, in many cases, 
1. HuEchlns. Higher Learnlng In American Educ a tlon. pp 66 
lZ 
has lost much of its old effectiveness because of working 
parents, and the maiy outside interests. 
' 
If traditions are to be taught, what tradiUons shall 
be taught? One of the factors that keep society apart in 
its thinking and values is the diversified traditions of 
sections of the country and smaller units within sections. 
Who then shall decide upon what traditions shall be taught, 
and what is to happen to the people who do not agree? only 
a few practises would be agreed by al 1, and even in those 
tm method of handling them is different. In education, all 
agree that children should be educated. Differences in re-
gard to the type of educatl on whteh they should mve le ad to 
conflict. There ls agreement that democracy is the chosen 
way of life, but its definition am the means by which it 
is gained ls an almost i ndi vi dual theory. Unless someone 
or. sone group is strong enough to decide vbat should be 
taught and force its way upon all there can be no pattern. 
If that should happen there might then be unity, but democra-
cy would have been 1 ost. 
To bring this theory down into actual practise in edu-
cation in the elementary school puts the major Emphasis on 
tm teaching of subject matter rather than children, to use 
a trite phrase. ~re ls little or no consideration of the 
effect being made on the individual. Even though mathemath:s. 
is being taught to develop the log !cal faculty, the feelings 
and attitudes of each child are being greatly influenced. 
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It ls the development of these attitudes that ls most import-
ant in the personality development of the individual, and 
even in the permanence and carry over of school learnings. 
The old practise of teaching the ~st for use in the 
future, teaching in school about life out of school has 
proved to have little practical value. Therefore the empha-
sis ln education has shifted from teaming fllcts about the 
past, to learning ha.v to live in the changing world of the 
present cay. The facts of the past are only used as they 
give insight into the problems of the present and help in 
the evaluation of their solution. 
In a complex world as in an organism everything has its 
effect on al 1 with which it comes in contact. This effect 
ls made whether the person is consciously aware of it or. 
not. Therefore it becomes imperative to recognize, and try· 
to make the most of the l lmi t less opportunities 1 t affords. 
This fact l les at the foundation of democracy, and lf it ls 
the ~od way of life it ls because, in theory every man may 
decld e the type of large contacts he des! res, and be free to 
wom out the small ones in his dally living. It then becomes 
impossible to SJ:Eak of a philosophy of education as something 
set aside to be used only durl ng school hours. Any learning, 
any experience is educat lve in the broader meaning, there-
fore every contact, every experience a child has is a factor 
in his education. If theschool ls to be truly valuable it 
must recognize this. It must guide the child so that he can 
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accept each experience as an opportunity for developmmt. 
It ls impossible to set up a code or law for each ex-
per lence an Individual may rave in order for him to know 
what to do in a given situation. Each individual is unique 
and the circumstances 1 n any exper !enc e are unique. There 
seems no way for nan to solve the myriad problems which he 
confronts in _any other way than by the Imthod of intelligence. 
This involves a sensitivity to alternative data, and aware-
ness trat the other way may have its merits, and a willing-
ness to share his beliefs with those who d 1 sagree 1 n return 
for his opportunity to share theirs. It develops the abi 1-
i ty to project his intended act or beliefs and realize the 
scope and negnitude of the consequences and evaluate them. 
He must project his hypothesis or his suggested course of 
action, and try to see how it is going to work, or effect 
his thinking and actions, am how it will affect others. Af-
ter he has done th is he mt.St test the hypothesis to make t~ 
reciprocal relationship between theory and i::ractise. Final-
ly he must be acutely aware that there are no fixed truths, 
and that he has come to a tentative or relativistic conclu-
sion. He must be aware of his responsibi llty to society and 
himself, and in the light of this, think his problem through. 
If he errs he also learns. He can then bring his hypothesis 
back for modi flea ti on and by so doing his principle or the-
ory grows and is enhanced. Ir philosophy ls a thing apart 
and kept as the parlor of an ear¥ American home, 1 ike the 
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parlor, it ls not worth house space. To make either worth-
while it must be used, and not just on state occasions. 
Theories need to be given an opportunity to be tested in 
common experiences of the recurrent, realistic sort. In 
that way they bea:>me a vital J;Brt of life, thinking becomes 
a habit, and the method of intelligence as COlllJlon as the 
morning cup of coffee. 
This would be a static and decadent society if every 
one was in complete a greemmt • Progress would cease and 
senility set in. To keep democracy alive, vital and growing 
there is need of conflicts and controversies, new ideas and 
people to tear , them apart, people wi thv is ion am courage to 
cry out against injustices or omissbns. If differences were 
handled on both sides by intelligent thought and the will-
ingness for shared experience they would make for a better 
culture. Education can not achieve this way of life for 
every nan by teaching facts of thepast and ignoring the ev-
eryday 1 lvl ng of the chi ldr en. 
Because of the organic continuity of the child 1s 
behavior with the life about him, the curriculum 
ls much wider than commonly supposed. It must of 
necessity include all of his environments which 
enter as effective factors in shaping behavior.I 
The child reacts as a whole. He can not be taken apart 
for spec! al ized training of one J;Br t, Vi 1 le the other par ts 
remain static. A child ls so integrated trat one sense, 
1. Harris,, P. £. The Curr I a.t I um am Cultural Change. 
pp 119 
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such as hearing, has no DEaning unless there is i.nteraction 
with the whole organism. No experience effects only a p:irt 
of the child. Therefore arithnetlc, spelling, reading are 
not well learned in isolation and by specialized drill in 
the ti'me allotted for that "subject". Likewise, the learn-
ing of arlthimt le does not stop at tm end of the period. 
Learning is most effective when it takes place in re-
sponse to a real need, motivated by a purpose arising from 
within the child. Individuals learn through experience. If 
a vicarious experience has meaning for the child, and can be 
integrated Into .his actual experience it can enhance the val-
ue and help clarify the problem. However if the vicarious 
experience is too far out of the realm of his actual living 
it holds. little meaning and becomes rote memory le am Ing. 
This type of learning can not become a part of the child am 
so is quickly forgot ten. 
The school must afford experiences which wi 11 not only 
give DEaning to the acquisition of the skills. It must give 
oppor tun it y for democratic 1 iving so that the child my learn 
that his actions have an effect upon society. The school 
seeks to of fer the opportunity for maximum growth of each in-
dividual, and to help the child to be guided and directed in 
his actions by a lmowledge of their effect upon the group. 
The social responsibility of each individual for furthering 
the greatest good for the greatest number must be developed 
by the schoo 1 through in school, and out of school experiences 
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0 f t l'e ch 1 ld • 
" •••• everything that happens to a child has a part in 
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shaping his interest, attitudes, and actions." 
In order to assure the maximum growth for the child, 
the development of an integrated personality, who will be-
come a valuable member. of a democratic soclet~ it ls import-
ant that the teach er le a rn to und erst and children • The good 
teacher believes that every child ls valuable and has the 
right to all the help which can be given him. Every child 
hl s a contribution to nake to society, and his efforts that 
can be used fer the common good should be respected. The 
child ts behavior· is caused, it is the result Of J:aSt exper-
iences, is shaped by the present situation and influenced 
by h ls hgpes for the future. The ch I ld in his physical and 
mental growth goes through many development al stag es. The 
child is best able to hand le these new steps encountered in 
his development v.tien he has reached the appropriate maturity 
level. When the accomplishment of them ls expected before 
the child ls physically, socially, andmentally ready it 
leads to failure aid frustration. 
In the light of the above the wr l ter has drawn some 
significant values felt to be implicit in the education for 
a democratic society. 
1. Prescott, n. A. Helping Teachers Umerstand cl'illdren. 
PP• 42 
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1. Experience in group living. So that the child may 
share in the group planning, problems, work, play, di-
vision of leadership and labor for the common good. 
2.. Development of self contro 1 or discipline learned by 
group living. The awareness of the effect of his ac-
tions upon the group and theirs upon him. The growth 
of soc la 1 resp on s lb i 11 t y. 
3. Recognition by the child of his own limitations and 
potentialities. The knowledge that he has something 
to offer society and some things for which he is de-
pendent upon society. 
4. Acquisition of skills through meaningful, purposeful 
procedures. An understanding of the purposes for which 
he DBY use them, for recreation as well as in pursuit 
of his chosen vocation. 
5. Development of healthy individuals. A knowledge of the 
normal body and ha.v to care for it. 
6. Growth of hippy well rounded personal itle s. The abi 11-
ty to see the value ofmmy interests, the rightness of 
a rhythm 1D one 1 s work and play. 
?. Development of the habit of using the method of intell-
igence in problem solving. So that each new situation 
presents a challen:JJeWhich wi 11 afford pleasure in its 
solving. 
8. Formation of the pleasurable habit of sharing, materials, 
ideas and exper ienc es. 
CHAPTER III 
AN EXPERIMENT IN FURTHERING HOME 
AND SCHCOL UNDERSTANDINGS 
The school in which the first part of th ls study was 
ma de is located in a cl ty system. The children come from 
homes that are in the middle, lower middle, and upper lower 
classes in the socio-economic scale. The majority being in 
the lower middle class. Out of a class of thirty-eight 
children there were nine parents with college degrees and 
fltteen who had not completed high school. The rest had 
high school educa tlon and some a year or two of college. 
The fathers' employment ranged from railroad,, factory,, po-
lice and fire depar tmnt to minister and doctor. 
When the writer came to the school as the first grade 
teacher there was no opportunity for any pre-school con-
tact with plrents or children. A knowledge and understand-
ing of the community ways and attitudes hid to be acquired 
as the school )lear progressed. This lack of insight was 
felt very strongly and a plan was set up to help supply the 
needed information. There were three DBin purposes to be 
Ete Cne 1 to fill the inmediate needs for understanding 
this group of ch 1 ld ren; and two to develop opportunities for 
cooperation with their parents for the mutua 1 benefit of all 
concerned; to begin preparation for work with the parents of 
future groups of children. To achieve the first and second 
purposes it was necessary to-meet end talk with the parents 
in a friendly atmosphere free from all strain. The parents 
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must feel at ease so that they could and would ask ques-
t! ons and take pa rt in the discuss! on of any problems that 
were presented. In the meetings involved in working toward 
the fir st two purposes valuable understarxl ings <X> uld be 
derived for the second. The attitude of the community to-
ward the school '\l()Uld become evident, the pitterns of the 
JBrticular culture could be discovered, as we 11 as the hopes 
for, and demands made upon the chl ld ren. All this would 
help in planning a program al med at meeting the needs of 
the chl ld ren aid he !ping the parents to help them make a 
happy adjustment to school. 
There had been 11 t t le home vis 1 t lng done by the teach-
ers, and what was done was caused by the "problem child"· 
The attitude of the community toward a visit from the teach-
er was not a happy one. It was decided that a meeting at 
school wl th the parents would be the better approach. 1 f 
they could come to school and meet the teacher, when their 
child was ln no trouble, the whole assoclatl on would be on 
a fr lend lier bas ls. 
Jn cooperation with the Parent Teacher organization a. 
meeting for the mothers of the beginning children was arrang-
ed. This was held the second week of schoo 1. It was held 
in the afternoon and provi slon was made for the care of the 
children. The i::erents were asked to come to t 1E primary 
room for a meeting with the teacher fir st, and after the 
meeting they were invited to a tea given by the parent or-
Zl 
ganization. The invitations were issued by the teacher,, 
personally,, as it was felt that such a gesture would convey 
her sincere desire to meet the parents. Ute attendance was 
83% and only 10% made no acknowledgment of the invitation. 
The school principal, nurse,, and teacher all took part 
in the meet Ing. The teacher talked about the child and his 
developim nt in the home and in school. The differe nee in 
the rate of his phys! ca 1 development in compar is on with a 
sibling or a neighbor child was discussed to help the parent 
see that there is also wide variance in normal mental,, emo-
tional,, andsocial developimnt. In the area of mental devel-
opnunt people become alarmed at the difference in the rate,, 
and a re ashamed if the child is not ready to read at a cer-
tain age. The teacher explained and illustrated the mental 
hygiene point of view that my given behavior is caused and 
it is necessary to dis cover the cause to understand the be-
havior and correct it. 1be best thinking in child guidance 
was discussed. The point was made that the child should be 
encouraged to me his own initiative am learn to expect 
success in normal undertakings,, develop confidence in himself,, 
have the opportunity to exercise his own Judgment and the 
courage to make his own decisions. With this bit of philos-
ophy as a background the actual sch oo 1 program was explain-
ed,, care being taken to show why experience charts were 
used,, why the blocks were different sizes,, why the language 
development was important,, and what soim of the methods were 
by which it was accompll shed. The oo oks to be used were 
displayed, and the reasons why the first lx>oks were picture 
books and gradually more and more reading context appeared, 
were pointed out. In short the whole process of developing 
reading readiness was outlined. An effort was made to shON 
soma of the results of forcing reading upon children who have 
not reached thB reading maturity. The parents were urged 
to fee 1 free to discuss any problem they might have na.t or 
in the future with the teacher. 
The nurse spoke to the parents about the health program. 
The development of good eating. and sleeping ha bi ts was urged. 
The impor tare e of good nutrition to the child's mental as 
well as physical growth was stressed. It ·was explained that 
bad tonsils were a factor in the child 1s success in school, 
because they not only caused illness resulting in absence 
from s choo 1, but fat 1 gue and inert la that prevented the child 
from working up to his capacity when he was in school. pa-
rents were shown how often poor vision or hearing can go un-
detected over a period of ti DE, giving r ls e to untold person-
ality and academic difficulty, and clues to be noticed which 
might show up the difficulty. The parents were urged to 
have a complete physical check up for their child unless this 
had already been done in preparation for school entrance. 
They were reminded of the necessity of raving immunization 
against diphtheria, whooping cougi and small pox. 
The principal had entered into al 1 of the above discus-
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sion. She showed how the points brought up would carry on 
in the upper grades. The response of the parents and the 
way in which they entered into the discussion ShQlled a sin-
cere interest and appreciatbn for the opportunity to know 
what was being done. A real desire to cooperate was evidenced. 
The socia 1 hour which fo 1 lowed afforded the ti me and 
place for the easy conversation and exchange of ideas which 
go ta.vard build Ing the trust and mutua 1 respect needed in 
good human relations. 
The meeting proved successful in its purpose of explain-
ing, in part, the schools' philosophy and aims. The teach-
er sti 11 felt the need to knQll more of the ho~ life of the 
children. The meeting had established a nice rapport between 
parent and teacher, and DBde It possible for the teacher to 
make home visits in a friendly manner and to be received in 
the same spirit. By these visits it was hoped to broaden 
the friendly and cooperative attltu:le between home and school, 
to gain insight into the home environment to help in under-
standing the ch 1 ld, and to discover any cases of poor ad-
justment to school which might only have been evidenced at 
home. It was also hoped that these visits might divulge some 
pertinent ideas about what needs the parents felt in order 
that they might be used in g uld ing parents of future school 
age children. 
To help in meeting both the l!DD13dlate and long range 
object! ves so~ general concepts should be formulated from 
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the visits. There were certain broad understandings of the 
community attitudes and needs as well as insight gained in-
to individual problems to be dis covered. In order to help 
in this some very general points for Wh lch to be on the alert 
were set up. 
1. Physical aspects of the hone. 
a. Is the honm neat 1 
b. ls the home calm and well organized? 
c. Is there a cheerful atmosphere preval ling 1 
z. Does the home ~fford security for the Clhild 1 
a. ts there a happy relatbnshlp between the child 
and the parents 7 
b. Is the child free to participate in family life? 
c. Is the child's thinking respected? 
d. Is the child al lowed to grow and develop or is 
he kept a baby? 
e. ls there a frlerxily relationship with the 
neighbors? 
3. What are t h! at tit ud es of the pa rents ? 
a. Are they in sympathy with the school program 1 
b. Are they intelligently concerned with their 
child's growth and d evel opoent 1 
c. Do they have deep-seated prejud le es? 
4. What are the child's relations with his siblings? 
a. Is he an only child? 
b. Where does he come in the sibling sequence? 
5. What preparations have bem made for the antici-
pated school 1 i fe? 
a. Has the child had ai opportunity to neke and 
do things for hlmse lf 1 
b. Has he developed favorable attitudes in re-
gard to schoo 17 
c. Has the child hid an introduction to the joy 
of lx> oks and reading? 
d. Has he been ta~ht to take care of his own 
things? 
e. Has he had a medica 1 check up? 
In any problem as personal as the one of human relations 
dealing with family members, parert. s, rel at iv es, parent-chi d, 
sister-brother, and so on it is not in the province of the 
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teacher to question directly. For this reason many of the 
points had to be answered from observatlo ns made, piecing 
together bits of information revealed in conversation, and 
in the general atmosphere of the home. The impressions 
gained from the visit were often all that could be used in 
answering the questions. Returning from somB visits it was 
found th& little or no definite data had been obtained. ttow-
ever, after each visit any incidents, remcrks, or impressions 
that were pertinent, or tad some bearing on the problem were 
not ed. 
Several mthods of procedure In arranging visits were 
tried. A note sent to the parent naking a definite date for 
the vis it, word sent by the child that the teacher would stop 
by in the afternoon, and an unannounced call were al 1 tried. 
The last method proved to be best for the purpose. If the 
mother knew of the visit there seemed to be more strain, as 
if she had been worrying about what the trouble was, am was 
waiting to hear the bad news. Just to stop by for a friend-
ly unannounced ca 11 seemed to be more natural. There was no 
time for preparation, the younge.r children were at ease and 
their behavior was normal. One time the arranged visit proved 
so staged that it was difficult to judge the real situation 
from the planned effect. Tm p-eparat ions that had been made 
were very obvious. The two pre-school children were ~ining 
and had been so obviously coached or threatened that they 
sat like .frightened dolls throughout. Tea was served and the 
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whole experience was stilted and for Dill• The practise of 
unannounced visits was decided upon after a few experiments, 
and this method proved successful. 
The re were 38 children in t IE c~ass. El ght of the 
mothers were working and older children or neighbors cared 
for the children after school, so there were no visits nade 
to these homes. Two of the children were cared for in board-
ing homes. TIE teachers always had at least one good point 
about the child to d ls cuss with the parent, some growth or 
development to be commended. If there was a problem some 
constructive suggestions were offered, so that a tentative 
plan could be set up in which the home atd school could work 
in harmony for the best interest of the child. 
Some of the typical and enlightening experiences of 
these visits are recounted here. The selection inclmes a 
few that are illustrative of the insights gained into indi-
vi dua 1 pr ob le ms, and gen er al izatl o ns were drawn from the 
total experience that proved helpful in deciding upon some 
points to be stressed with parents of Jre-school children. 
ILLUSTRATIVE CASES 
1. Paul came to school late three mornings out of five. 
After two months of school he st ill had not been able to 
maintain interest or the co ncen tra ti on required to complete 
even the sm 1 lest task at one at tempt.. He eventually would 
complete whatever he was <bing but in tl'e meantime he had 
started several other projects, inspected everyone's else 
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work, lost the material he needed, and spent a great deal 
of t lme sporadically looking for it. When _ever;,>ne else 
was at work Paul was s ti 11 assembling materials. He would 
remove h ls coat or hat on the playground and forget wher e it 
was. He always had to be reminded to hang up his coat, and 
put away his things. He had to be reminded to clean out his 
drawer every week, and someone stay with him until it was 
finished, because some place ln the debris would be found 
something for which he l'Bd been looking, and the Whole task 
YA:>uld be forgotten while he pla;ed with the newly-fotmd ob-
ject. He was wel 1 liked by tlhe otmr children except for 
their irrltatbn at ·continually having to wait for him. He 
had a very happy disposition, Aever was quarrelsome with the 
group or individuals. He was always eager to volunteer for 
any work, the fact that he never fl nishe d did not bother him. 
Av isl t to Paul's home was very enlightening and uad e it much 
easier to be i:at lent with him. It al so showed the teacher 
the seriousness of his problem and his great need to learn 
to bring organization and planning into his 1 if e. 
When the writer cal 1 ed at the home it was in a st ate of 
utter confusion wh lch appeared to be the regular condition. 
The mother was sewing ln the living room, she had three 
dresses cut out and in varying stages of completion. She 
said there was so much stuff on tte sewing machine she thought 
sm might as well wait until she was ready to sew them all 
before she cleared it off. The ironing was pl led in a chair 
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and a shirt half ironed was left on tte board. The baby was 
playing with a sack of old shoes.., had odd shoes scattered 
all over the house. The older sister was studying. Paul.., 
his brother and t\\t> neighbor boys were playing oops and 
robbers in am around the ironing.., sewing.., and old shoes. 
The mother was oblivious of any disorder.., completely at ease 
and gracious. Explaining why Paul had been absent two days 
the previous week she said.., "He lost his shoes and we couldn't 
fim them. Finally I said l bet lf we took everything off 
that big chair we 1 d find them and sure enough we did." With 
all this the hoDE afforded a great DE as ur e of security to 
the children •. The re was love and under st anding.., and the 
freedom from tens! ons and nagging-. 
z. Harry did not want to CX>me to school. His mother 
brought him into the room eve:ry day the first week of school. 
When she left he screamed and cried and it was necessary for 
the teacher to hold him to prevent his following her. Then 
after a more or less violent few minaes of revolt he settled 
do\tll to quiet tears and soon in spite of hlme lf became in-
terested and enjoyed himself. We tried to have older chil-
dren bring him to school but. l'e broke away and ran home. 
Mother stayed one day until he was absorbed in listening to 
a story with a small group.., but when he looked up and saw that 
she had slipped out he started after her in terror. The 
teacher got to him as he was going out the door and for the 
first time was very stem with him. He admitted that he 
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liked school. When told that he would have to coIIE ln and 
stop bothering the other children he sighed and said, "Oh 
all right." He gave up to the inevitable like an animal 
that has struggled against a pm as long as poss Ible. Sev-
eral enlightening sit uatlo ns were disclosed dur lng a vis it 
to the hone. Harry as an only child received too much parent-
al attention. From several of the mother's comments the 
writer sensed that Harry was the cause of·the overt. outbreak 
or of difficulty between the parents. They certainly were 
not in accord about his tral ning and care. "His father wants 
him to be a roughneck." "His father says I am making a 
sissy out of him". "His father wanted DE to let him bring 
Harry to school, but 1 knew he would be too hard on the boy." 
The mother told Harry when he did not want to start to 
school that she was g>ing to get a job and would not be at 
home so he would have to stay in school. Al 1 of th is gave 
evidence of the lack of security the home afforded Harry, 
and explained in part. his fear of le avlng home to come to 
school. 
' Carolyn s reputation preceded her to school. The parents 
had organized a Home Nursing course which met in the school. 
They arranged for a wonan to keep the pre-school children so 
that the mothers could attend class. Carolyn was in this 
group of children. She was such a terror that one woman af-
ter another gave up the job. They were untrained but exper-
ienced women as they earned 12rt of their living caring for 
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children. four quit the job simply because of Carolyn. She 
kicked, bit, scratched, and to~ the clothing of the children 
as well as the women. She had an uncontrollable, violent 
temper. When any difficulty arose on the playground or in 
the room the dlildren always blamed Carolyn. She was usually 
involved and sometimes at fault, but just as often not. She 
was attractive physically, always neat and well dressed. 
There was an eye condition that might have accounted for 
sone of her irritability. T?E following anecdote is an ex-
cellent example of her behavior. one day in the late fall 
when it was very cold she started home without putting on 
her leggings. When the teacher cal led her back and explain-
ed t1'at it was to CJ cold for her to walk the long distance 
home without them, she flew into a rage. She stamped across 
the room screaming and sat dovn on the floor. She sat there 
cry! ng, swearing arxl threatening the teacher and sch oo 1 in 
general with all the dire consequences she was capable of 
thinking up. When nothing ha pp!Sned she kept up the tirade 
but started putting on the leggi~s. By the time she had 
them on the t enper was gone. She came up to the teacher, 
took her hand and said, "I like you. Do you like me?" From 
visits to her home and those of other children in the neigh-
borhood a great deal of tmderstanding was gained. The temper 
was most effective at.home where she had found that most any-
thing was worth dol ng to avoid her ire. The parents fol low-
ed the path of least resistance. She was the youngest by 
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the child's adjustment to school. The child and pa-
rent should look forward to schoo 1 with pleasant 
anticipation. It is a step in his growlh, it can 
be a stimulating and happy experience for the en-
tire :Blmily. "Whe.n I start to school" should be 
as eager! y awaited as "When I am six". The parent 
and child can derive pleasure from discussing what 
will happen "Whm I start to school". They can 
talk of things he wi 11 make and do, the fun it wi 11 
be to have books he can learn to read, the good 
t Imes he wi 11 have playing with the other children, 
tel ling them about his dog, or scooter, sh~i ng 
tl'Em the books he has, the things he has DB de and 
so on. Anxiety or worry about how he will get 
a long should never be expressed. The mother who 
thinks her child is "only a baby" and dreads to 
think of his leaving her should keep that to her-
self for he wi 11 quickly sense the dread and take 
1 t for his ov.n • Threat of school as a place where 
the child wi 11 have to stop sucking his thumb or 
the children wi 11 la ugh wi 11 arome a fear or 
dread of schoo 1 that wi 11 be hard to overcome. 
Threats which dare or warn the child saying, "Just 
wait t i 11 you get i n s ch o o 1 • The teacher wi 11 
punish you for that" also often cause great fear 
and the resulting difficulty in adjustment. 



you wish to ask am the re wi 11 be more things to disc us s 
wl th you. 
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A discussion period followed. Several mothers wonder-
ed Yll y no DEnt ion was made about teaching children to write 
or to recognize the alphabet. Was it better to teach these 
things or not 7 They were told that th ls depended upon the 
child. If he asked and was interested it would be advisable 
to give him help and encouragement. provided it was not for 
too long a per.lod at a tin£. If the child discovered two 
words in his story book that look alike IE cnuld be told 
what the word said so that m would knON the next time. He 
might discover soDB of the same numbers on the house across 
the street as were on his house. If he knew his house number 
he almost knows the one across the street. However, if the 
child shows no int er est do not force it except by the stimu-
lation of books, pointing out of similarities in objects, 
alpha bet blocks or number blocks. Do not set aside a period 
in the day to teach the alphabet or any subject. It wl 11 
make the child tense and nervous as he struggles wi th some-
thing he is not ready for. 
The informal comnent s of the parents as they were leav-
ing as well as the word that came back to the school from 
ot IE r sources lead to the belle f th~ t the me et Ing had been 
a help to the parents and through them to the children. 
CHAPTER IV 
REL.A TED STIJDI ES 
A survey by direct correspondence of the six 1 arger 
cities in Ohio was nade to find what they were doing to 
meet this problan. They were asked, "What work is being 
done by your system in parent education? Particularly with 
the par en ts of pre-school children regarding gu l dance for 
good school adjustment, and interpretation of the school to 
the parent. lf there a unified program for the system or 
ls the J:'l"Oblem randled by the various schools concerned !n 
a manner best suited to their situation?" 
All the schools but one answered this request. They 
a 11 reported some procedure for cont adlng parents of pre-
school children. The summer round-up for phje !cal examina-
tions was ment loned by four of the cl ties. 
The Youngsto\fl schools reported that a "friendly 
letter which contains information that the parents like to 
have before their children enter school," was sent to the 
parents. Any further work is left up to the teacher. 
ln Cleve lald a letter is sent to the parents aHDout prep-
aration for school. 
In Columbus the problem is handled by the individual 
schools. There is a general health program and physical 
examination for all children entering school. The notices 
to the parents concerning this service are personal ones 
sent by the principal of the school. The teacher and prin-
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cipal work out their own procedure of acqua:intlng the J:a-
rents with the school and making suggestions to th em for 
he !ping the child. 
The To led o s choo 1 s tare a very extensive Family Life 
Education Program. Mrs. Ivan Rustad who is Coordinator of 
the program, was kind enough to send some of the publications 
that explain the var i ous bran ch es of the wo rk. The off er-
ing s of the program for parent education include: 
Child DevelopDE nt and Training 
The Family and Its Relationships 
Preparation fer Marriage 
Personality Developnent 
Pa rent Educ a ti on 
Guidance of the Pre-School Child 
Infant Care 
The Toddler 
The Child Two to Six 
Preparation for School 
Guidance of the Elementary School Child 
Pre-adolescence 
The Teen-Agers 
The services of the program also include Consultation, Study 
Groups, Discussion Sequences as well as lec~ures and book 
reviews. Of J8rticular interest to this stmy is the letter 
and literature sent to the parents of children who wi 11 en-
ter school in the f al 1. The le tter from the Superintendent, 
Dr. E. L. Bowsher, tells of the physical examination and con-
cludes: 
"I should like to call your attention to the attached 
materials. Please read them ca re fully and thought-
fully. They will assist you in considering your 
child's readiness for school. The responsibility 
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for education of children ls a cooperative one with 
teachers and i:arents \\t>rking together. You wi 11 al-
I 
ways be welcome in your child s school am your in-
terest and cooperation wi 11 be appreciat ed.tt 
The material spoken of ls entitled "Will Your Child Be 
Ready for Schoo 1". It is adapted fr.om material prepared 
by The Child Study Assoc lat ion of America. Chly the main 
topics will be reproduced here, uJKi er each one in the bro-
chure is an explanatory paragraph. 
Ready in Body: 
Ready in Mind: 
Will he cane to school with lively curiosity 
and vivid imagination, with practice in express-
ing his ideas, and with power to plan a task 
and car ry it through 7 
Let 1 s Find Out: 
I Made it Myself: 
Come Out and Play: 
Ready in Character: 
Will he come to school with a h_appy, friendly, 
cooperative disposition; wi 11 he be reasonably 
self-controlled and obedient; will he welcome 
new experiences? 
The spirit of Adventure 
Getting On With Other Children 
Di sci pllne and Authority 
Fears and Furies 
Happiness aid Heal th Mental! y 
The Clncinrati school reported that a group of kinder-
garten teachers are preparing a bullet in to send to parents 
of children en terlng kindergarten for the fir st ti me. The . 
rough form of thl s has been comple tecl and was sent to the 
writer by Ruth A. Hargi.tt directer of Kindergarten and Pri-
mary Grades. It is entitled "Going to Kindergarten". It 
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will be illustrated with photographs and sketches. There 
is a letter from Dr. Courter, Superintendent, and one from 
the teacher. The first chapter,"Your Child Comes to Kinder-· 
garten" tells of the machinery of school, age of admission, 
time d school and the importance of regular attencance. 
Chapter two, "Your Child is Kept Happy and Safe" explains 
r 
the health services offered, and care used to irotect against 
communicable diseases. There is a section devoted to men-
ta 1 heal th, part of which is quoted here: 
Some attitudes which t:he kindergarten teacher en-
deavors to develop in each child are: Respect for 
hims elf and others as individuals - Genuine friend-
liness and consideration tCNTard others - Willing-
ness to share group responslbl litles - Freedom 
from undue fears - Self confidence end increasing 
independence in: Caring for hlmse 1f - Meeting new 
people and Situations - Making choices suitable to 
his age - Accept! ng the consequences of his cho le es 
and actions - solving his own problems. 
The next chapter "Your Child Learns Through Work and 
Play" makes a sincere effort to explain the program to the 
pa rent • Each phase of the daily program is dis cussed and 
the values inherent in each are given. They include: 
Free Play 
Manipulative Mater la ls 
Through these materials he wi 11 not only gain 
satisfaction and joy, and develop a growing ap-
preciatbn of beauty; but ha wi 11 also develop 
self-confidence, independence, perseverance, 
and muscular coordination which prepare him for 
particlpat ion in group activities. 
Games and rhythms 
Music 
Science 
Througi early experiences in science, the child 
begins to be aware of, and shCNI an interest in 
the world in which he lives. 
Experience with Numbers 
Visual Aids and Excursions 
By seeing, hearing, feeling, and expe ri enc ing 
a great variety of material your child's back-
ground of knowledge is greatly increased. 
Lunch Tine 
Rest Period 
Story Time 
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Thn:llgh the pro~r use of books and the en Joyment 
of a wide variety of stories and poems the Kind-
ergarten child developes broad background for 
beg! nnlng r ea ding. 
Dramatization 
This dramatization develops informal conversa-
tion, stimulates the imagination, increases the 
child •s vocabulary, encourages freedom of ex-
pression, and develops self-confidence and coop-
erat1 on: 
Conversation an~ Disc uss 1 on 
1be kindergarten stresses the importance of in-
fonna 1 conver sat! on as a means of self ex pr essi on 
and intellectual growth. 
The last chapters give suggestions to the rarent for 
ways in which they can help the child grow•. 
During the first five years c£ a child's life in 
the home, a foundatl on has been la id for his charac-
ter and personal lty. Now as he enters school the 
parents should work in close cooperation with the 
teacher in guiding the child in further development 
of attitudes and habits which are necessary for a 
wel 1-ro und ed persona 11 ty. 
In conclusl on the l:x>ok states: 
It is well to remember th& edu::atbn ls a matter of 
grew th, and the child needs a long time and a great 
deal of sympathetic guidance for satisfactory growth. 
Children do not develop at the same rate nor in the 
same way. Each child's progress should be Judged by 
what he ls ab le to do , not by what someone else does. 
After the children mt er school the mothers may join 
both the Parent Teachers Association and a kindergarten 
mothe"r•s dis01ssi on group. Mrs. Hargitt comments: 
These groups are not nearly as highly organized as 
the Parent Teacher Associ.atbn, closely supervised 
by the kindergarten teacherand planned for the dis-
cuss ion of problems oonnected with the five-year 
old children. They probably do a better Job of 
interi:reting the v.ork of the school to the parents 
than any other organized group. 
RELATED STIJDIES 
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The writer found many studies which have been concern-
ed with various phases of this problem. Some of these which 
have implications pertinent to Ulis stucly are cited. 
The thesis for the Master of Arts degree, writ ten by 
Mary H• Coutant is closely related. She studied the prob-
lems of adjustment experienced by the begi nnlng schoo 1 child. 
The main emphasis of this thesis is on the actual school ex-
perience of the child, Clld on ways and means of helping the 
teacher understand the problems. involved. The importance 
of home cooperation was not overlooked, hcwever, and a 
letter to pa rents of pre-school children ls Included in the 
study. In her conclusl ons Mrs. Coutant states: 
In the writer's experience a beginning school child 
who has a broad background of exper ie nee before en-
tering school, who has status in the home, g:>od phy-
sical care and nutriment, normal mental developimnt, 
good social adjustment in relation to his partiru lar 
personality, wi 11 be more ready for reading than a 
child who lacks these, <\r is maladjusted in some way 
or combination of ways. 
I t a pp ea rs t o th e wr i t er th at th is stat em m. t ha s imp 1 i -
cations which poi'nt up the need for home and school under-
standing before the child enters school, if early failure 
or difficulty is to be prevented rather than corrected. 
T:- Coutant, Mary H. A Study in Child Adjustment to Be-
ginning School Experience. 194Z. pp 131. 
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"Meet Ing Needs of Children at Joseph G. Butler School", 
a thesis by Mary Ella Lovitt deals with the transl ti on from 
a more formal program to a functional one. 1 She found that 
friendly contacts between home and school proved to be a 
very helpful factor in this transition per! od. Home visit-
ations were not compulsory but the teachers made many visits 
because trey felt the contacts were so helpful in bringing 
about a better un::Ierstandlng. 
The va 1 ues growl ng out of the kl nd er gar ten e xper 1 enc es 
of a child in developing socla 1 understandings a:re shown in 
a thesis by Pauline E. Corbitt. She found these early ex-
per imc es of childrm very vital in molding and developing 
habits and attitudes. She therefore reconmmds that the 
teacher 
••••••• foster in the Kin::I ergarten child those 
attitudes which enable him to me et the problems 
of livill} effective~y and with satisfaction to 
himself and others. --
This has mean Ing for the first-grade teacher who receives 
children who have had no Kindergarten experience, and indi-
cates the need for careful guidance in those early years. 
Tre Child alfare Pamphlet No. 69,, a publication of 
the Iowa State University inclwes a study by William Bris-
tow on "The Role of Parents and Teachers in Guiding Children." 
He suggests that: 
I. Lovitt, Maiy Ella - Meeting Need of ~Tidren at Joseph 
G. Butler School. o. s. u. 1943. 
z. Corbitt,, Pauline E· Role of the Kindergarten Teacher 
in Developing Social Understandings.- 1943. 
Too 1 ong "schoo 1 and education" have been cons id-
ered synonymous. Every experience Which the dl i ld 
has affects his receptivity to new experience. 
Whether this ex per ienc e be in home, sch oo 1, or 
community. T~ese experiences constitute the stuff 
of education. 
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On this basis he fee ls that there has been a lack of 
cooperation between the home and school which causes the 
child to lead a dotble life. He deplores the great waste 
of opportunity for learning from the child's experience. 
Little signlfica nt infornati on passes from parent to 
school. Many schools act as if they do not desire 
information, or as if it is of 1 itt le or no conse-
quence in studying the cHld. Many parents, feeling 
that they wi 11 hand leap the child by passing on to 
the teacher's kncwledge of either his strength or 
weakness, refrain from volunteering such information.z 
Dr. Bristow finds evidence of change in these unfortunate 
practices in the increase in en rollmmt in child study 
classes, md the growl ng concern of both parents and teach-
ers in developing happy and harmonious home-school re la ti on-
ships. 
Our attention has been called to the· importance of 
the first five or six )ears of a child's life in 
the forma tlon of his character, his ideals, and his 
attitudes ••••• strang.ely enough, this perriod has been 
left to the most untra 1 ne d of a 11 teachers, home 
teacrars (parents), and it is only recently that we 
have awake~ed to the tremendous importance of parent 
education. 
1. Bristow, William. Ghild Welfa're Pamphlet, Iowa State 
Univ e rs it y. No. 69. p p6 • 
Z. Ibid. pp4. 
3. Ibid. pp4. 
Teachers have been trained in child growth and 
development and should occupy a place of leader-
sh i p insofar as schools are c~ncerned and in 
developing educational plans. . 
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This seems to help substantiate the writer's sense of the 
need for c ooperati on, as ve 11 as the fee 1 ing that the 
teacrar is the logical motivating member of the program. 
A study was made to determine, or add to the knowledge 
upon which pa rent al education cotll" ses are based. The prob-
lems arising in the rearing of ZZ5 Armrican-born children 
bet ween the ages of one and five we re stud led. The opin-
1 ons of spec la lls ts concerning the importance of the pa-
rents' attitude toward and mmner of dealing w!:.h thier chil-
dren's problems was obtaired. The children and parents were 
those who were referred to seven habit c llnics in fl ve d if-
fere nt cities. Dr. Tilson states: 
The study reveals the need of parents for informa-
tion concerning child development, dtild t~aining 
in behavior, problems of delajed training. 
1. Bristow, William. Ghild Welfare Pamphlet-;-"""""IO'Wa State 
University. No. 69. pp 6. 
z. Ti ls on, Marie A. Prob le.ms of Pre-School Children - A 
Basis for Parenta 1 ~ducati on. Teachers' College, 
Columbia University. pp 86. 
CHAPTER V 
CONCLUSIONS 
The experiences had in connection with this study have 
made sever al po int s very evident to the writ er. The study 
was Dl!lde in different locations and under different condi-
tions. In its formation and during the first two years the 
writ er was the teacher involved. The last part of the study 
was carried on at another school and from the angle of prin-
cipal. While this shift made the desired follow-up of the 
children involved impossible,, it afforded a different type 
of contact with the p!rents and to work in a different lo-
cality. It was noted that the same problems were present 
and the same needs were felt. 
The parents v.ho have had the opportunity of meeting 
the teacher., nurse and principal before the child starts to 
school have an altogether different attitude toward school., 
than those who have not. In the first pla¢e they feel more 
secure about leaving their child in the care of people they 
know. They feel that these IJEmbers of the school personnel 
have a sincere interest in their child., and wi 11 do al 1 they 
can to JrOVide for his maximmn growth and development. lt 
becomes a more ~rsonal affair- t:OO child is not being sent 
to school along with humreds of others-he ls being sent 
to Miss Black and her group. In this., ~rhaps smal 1., dis-
tinct ion lies a whole change of attitude. l t helps make the 
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school experience of the child an integral part of his life. 
It nakes it possible for the parent t.o feel trat he may have 
a part in that experience, too. There has been a friendly 
atmosphere established upon which it is poss Ible to bul ld 
the cooperation necessary for the best development and growth 
of the child. The parents feel free t.o quest ion, to suggest, 
to offer help, and to solicit help from the school. They 
have been made welcoDE, and need not be in any way hesitant 
about discussing problems with the teacher. Ir they do not 
un:ierstand why a cer taln thing ls being done, rather than 
criticize it blindly, and cause it to lose its importance or 
interest for the child, they will come to school an:I find out 
why it ls being carried on, or at least wait and see what de-
velops from it before they Judge. 
The parents who have discussed the school program are 
not at a loss about what ls going on in the classroom. They 
can talk with their children about the activities and be a 
real help to them, rather than setting up standards or expec-
tations that are at variar¥:e with the school planning and 
cause oonflict within the child. If the i:arents kna.v that 
the teacher considers adjustment to group living, and a good 
readiness for reading the necessary prerequisites to reading, 
they wl 11 not make the ch 1 ld uncomfortable by u rgl ng read! ng 
before he ls ready, but will help build the reading readiness. 
The attitudes of the parents toward school rave a great 
effect upon the child. If the parents are friendly tCN1ard 
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the school, secure in the belief that the child wl 11 be 
glvm the best l n ca re and g~ !dance, the ch l ld wi 11 be more 
likely to come to school with a friendly and safe feeling. 
If the parents are antagonistic, over SODE real or imagined 
rebuff, tl'e child wi 11 come with the same feeling,, and. both 
wi 11 be looking for mere unjust treatment. 
The children whose parents attended the ire-school 
• 
meetings seemed to make a quicker and easier adjustment to 
school. This may have been due to more intelligent guidance 
from infancy on but the varian:e of the group seemed to of-
fer some val id eviden:e. They were, on the whole, more at 
ease and not so frl ghtened the fir st day. They came into a 
situation not totally strallJe• They were less fearful and 
timid about entering into group activity. There was acer-
tain feel Ing of security in even a sanal 1 knowledge of the 
build lig and playgroun:l. Severa 1 chi ldrm brought books to 
school and more of the children seemed familiar with books 
and could tell about stories they had heard. A difference 
was noticed in the way the group settled do'Ml with pleasure 
to listen to a story. Often with a group of beginners many 
have to learn to sat ard listen to a story, it ls a new ex-
per ience. 
The nurse reported that a larger per cent of the parents 
made the requested fol low-up with the lr physician than had 
been the case in previous ;ears. Throughout the term there 
was more responsibility felt for group health. Parents said, 
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"John has a cold, he does not feel bad. Perhaps it would 
be better to keep him home a day or so and he wl 11 not ex-
pose the other children". A better response was nade to a 11 
the nurse's siggestions during the ~ar. 
It became very clear that al 1 too mcny people sti 11 
consider the first grade unimportcnt. This is due in part 
to the old belle f that the school trains the mind, and si nee 
there ls not as much factual learning done in the first 
grade as at higher levels, it is considered least important. 
"I have a frierx! who teaches, but she had to study a long 
ti DB because she teaches the sixth grade". Such comments 
made to the first grade teacher by a plrent imply the too 
general conception of the public. Another illustration is 
the needless absence of fir st grade children because the pa-
rents feel the child wl 11 not miss mu::h anyway. "The baby 
was cross this morning and I was busy with her so I did not 
rave time to get John ready for school. I did not think he 
would miss too much." This duplicated 1t1.eekly is most detri-
mental to the child and often rard to explain to the parent. 
The answer ls of ten "send his work home and I wi 11 help him". 
lf it were only as sl mple as thct. 1 
Fortunately this feeling that the first grade is unim-
portant ls no longer held by educators and adminiSt rat ors. 
The administrators nat1 try to find the best poss Ible teachers 
for the prlnary grades. Most systems have put into effect 
a single salary scale, and have raised the requirements for 
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a teaching position in the elementary school to correspond 
to their requirements for high school. This has done a great 
deal to rals e the value of such a teacher in the profession. 
Ha.vever, the need for a new understand! ng of the importance 
of the work of the priDSr y teacher is sti 11 great. This plea 
is not made to bolster the ego of the prinery teachers, but 
to help the public realize, throu~ this understanding, how 
vitally important the first few years of school are to the 
child 's devel opmBn t. 
The elementary teachers are too of ten in need of a 
little more understanding also. Many feel suJErior in their 
work in fourth or fifth grade and are indignant if asked to 
accept a lower grade. These happily are in the mlnori ty, 
but their attitudes still have meffect upon the public think-
ing. 
There ls a very real need fer a definite and correlated 
pl"ogram to acquaint the JB,rents with the philosophy and prac-
tises of the school. The study showed that too many parents 
still oonslder the school as a place where just the mind is 
trained, and not a place where the child lives and grows in 
a democratic society. The best place for this program to be 
developed ls where the need arises, in the school. Al 1 the 
writings and discussions,of the learned educators and philos-
ophers has not hid, or will not have any appreciable effect 
upon the publ le. It is too general, and for the average pa-
rent, too far removed from their child 1 s prob !ems. The 
56 
place to help the parents understand the school ls In the 
school and in regard to their child. The ti me to start is 
when the need is felt end th is occurs v.hen the entrance to 
school ls contemplated. As the schools are set up now that 
time occurs either prior to kindergarten or the first grade, 
when the child ls four or five )ea rs of age. 
The school should make so me pl an for regular me et i ng s 
of individual teachers with the parents of her group of 
children. These maetings could be used for discussion of 
JrOblens vital to them and the needs of their children at 
tm Ir particular stage of d evel opmen t. The i;:s rents could 
be told what theschool was doing to meet the needs and be 
given somB of the philosophy behind the var! ous pr act Ices. 
Teachers from other levels should be cal led in to discuss 
their work and help the parents have an over-all view of 
the school program. These neetlngs should be made a part 
of the school program in order that they beoome an integral 
part of the school. It is an unfortunate commentary on 
school planning that nBny valm ble practises are carried on 
for a year as exper iDEnt s and then forgot ten for some new 
idea the next year. Any program for parent guidance must 
be planned for and carr 1 ed on over a long period to be 
really effective. There are always new problems arising 
and new parents to be broudl t into such a program. 
The teacher should realize the values obtained from a 
closer cooperation with the home. The insights gained in 
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understanding the child through a knowledge of the home 
situation are so important that home visits should become 
an accepted part of teaching. Regardless of the nature of 
the problem it can be better understood and more intelligent-
ly hand 1 ed 1 f the teacher and parent work on it tog ether • 
Al thougi many of the val ms hoped for in this study 
were ha rd to measure, the program was very hel pfu 1. The 
whole rapport was so noticeably improved, that parents of 
children in other rooms were aware of it, and commented. 
This desirable relationship ha.da great effect upon every 
situation involving the child and was always a positive 
factor in his growth and development. 
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